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Scenario Response
Dealing with third-grade students who have special needs has been a very big concern to the educationalists. Looking at Sally’s scenario will help to determine whether her current special education services are consistent with the inclusion model and the things her general education third-grade teacher can do; such as helping the special needs teacher to have contact with Sally's parents, supporting her within the third-grade classroom and coming up with a list of people and services that can provide support when needed to help her within the third-grade classroom.
Sally current special education services are indeed consistent with the inclusion model. According to Lewis et al. (2017), the inclusion model mandates for all students with special needs to learn under one classroom with the students who do not suffer from any form of disability for them to be integrated into the general education setting as much as possible. From the scenario, Sally is a child with learning disabilities in both reading comprehension and math reasoning and is taught together with other disabled children in the third-grade classroom. Some inclusion model strategies that have been employed in Sally’s current special education services such as accommodation, consultative services and setting modifications or curriculum brings the consistency with the inclusion model.
Secondly, inclusion model calls for more than one paraprofessionals allocated for either one or more disabled children in a classroom setup. In Sally’s classroom, there is a teacher for special education who gives her consultation services whenever she needs them. Class consultation as one of the inclusion model strategies supports all the disabled students in the classroom setting without any bias (Meijer, 2010). Classroom consultation also gives services to the disabled students whenever they need them in developing and strengthening their skills necessary to achieve academic success in class. The consultative strategy put into place helps Sally to enjoy services directly from the special education teacher and gives support to the areas in academics she is experiencing challenges in at any given time.
Sally’s general education third-grade teacher should help the special needs teacher to have contact with Sally's parents to help support her within the third-grade classroom. According to Lindqvist et al. (2011), the inclusion model requires co-teaching teachers to be present in class to help both students with and without disabilities. Having close contact with her parents will help them know the progress of their child and contribute positively where necessary.
Another option available for Sally’s general education third-grade teacher to support her within the third-grade classroom is to come up with a conducive community for her to accomplish the academic and behavioral goals in the third-grade class. To achieve this, the teacher needs to look at Sally’s records to determine the intersection between her behavioral and academic goals in third-grade class. There is also need to review Sally’s current curriculum to familiarize with the topics that will help accomplish her behavioral and academic goals at the end of the year. Looking at the curriculum will help to align academic goals with individual lessons and topics (Lewis et al., 2017).
Finally, the general education third-grade teacher should come up with a list of people and services that can provide support when needed. This will also call for the teacher to adjust the lessons for the special child and engage the special child using multiple materials such as software and object lessons in an attempt to improve their learning disabilities. According to Meijer (2010), also, the teacher needs to organize the learning centers, school supplies and art materials to make the student feel part and parcel of third-grade class. Collecting of Sally’s homework and attendance charts will also help to improve her condition. Other services that the teacher should put much concern on include reinforcing on her tasks on a regular basis, communicating her goals now and then to Sally and coming up with a schedule, sticking to it, supervising Sally while she is working and supporting peer leadership and instructions.
In summation, it is right to say that Sally’s current special education services are consistent with the inclusion model which is justified by the presence of some inclusion model strategies. In addition, there are several options Sally’s general education third-grade teachers can do to support her within the third-grade classroom. They include helping the special needs teacher to have contact with Sally's parents, supporting her within the third-grade classroom to come up with a conducive community and come up with a list of people and services that can provide support when needed which has been proved in the past effective.
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